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Women in Clean Energy Best Practices — Highlights

FROM INTERVIEWS
TO STORIES

ORIGIN OF THE NARRATIVES

The stories presented in this publication are derived exclusively from a
number of qualitative interviews conducted under T2.2 of the STAR
Girls project in Greece, Italy, Portugal, Spain (Basque Country), and

the Netherlands (Friesland). Interviewees included women working in
clean and renewable energy sectors, as well as VET practitioners,
policymakers, and industry representatives who reflected on
education-to-employment pathways.

FOCUS OF THE INTERVIEWS

Within these contexts, the interviews explored experiences related to
education and training, workplace entry, and professional
development, with a specific focus on identifying impeding and
facilitating factors influencing girls” and women'’s participation in clean
energy-related fields.

COMPOSITE NARRATIVES

The narratives included in this publication are composite stories,
meaning that they combine recurring experiences and patterns

reported by multiple interviewees rather than representing single,
identifiable individuals.




SEVEN DIMENSIONS

In this publication, storytelling serves an analytical and pedagogical
function. Each story illustrates the positive and/or negative effects of
specific dimensions of the education and training system:

Q Curricula & learning content

Teachers & trainers

Career guidance

Mentoring & role models

Work-Based Learning (WBL) opportunities

School & workplace culture

Gender stereotypes & expectations
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STORY 1

ENTERING CLEAN
ENERGY VIA VET

NAVIGATING ISOLATION AND OPPORTUNITY

A RANDOM ENCOUNTER

Most interviewees reported that their initial interest in energy or
technology was not actively encouraged during compulsory
education. Career guidance was either absent or generic, with
limited information about clean energy occupations. Several

women stated that they discovered energy-related careers “by
chance”, often late in their educational trajectory.

MICROAGGRESSIONS IN LEARNING

Curricula were technically solid but not gender-responsive.
Classroom dynamics reproduced stereotypes: women were given
supportive tasks while men were encouraged to handle equipment.

WORK-BASED LEARNING AS TURNING
POINT
Internships exposed women to real technical environments and to

gendered expectations — some were excluded from field tasks
through low expectations rather than explicit discrimination.

ENABLING FACTORS

* Persistence, supportive trainers and chances to demonstrate
competence built confidence increased sense of belonging.
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STORY 2

FROM EDUCATION
TO EMPLOYMENT

FACING WORKPLACE CULTURE

The transition from education to employment represented one of the most
challenging phases of women’s pathway. While institutions promoted equality in
principle, workplace cultures in clean energy often remained male-dominated.

MICRO-SEXISM REPORTED

e Questioning of technical competence;

e Assumptions that women suit administrative or communication
roles;

Limited access to decision-making or field-based tasks.

STRUCTURAL BARRIERS

Motherhood and caregiving were repeatedly named as barriers to
progression. Energy-sector workplaces were described as inflexible,
with long hours and little accommodation for care.

MENTORING AS A LIFELINE

Despite these challenges, mentoring — both formal and informal —
emerged as a decisive facilitating factor. Women who had access to
supportive supervisors or peer networks reported greater resilience

and professional continuity.
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STORY 3

REPRESENTATION

VISIBILITY, ROLE MODELS AND THE POWER OF
REPRESENTATION

u SEEING IS BELIEVING

Interviewees consistently stated that seeing women in technical and
leadership roles — even occasionally — had a strong motivational
effect. Visibility helped normalise women’s presence and counteract
internalised doubts about belonging.

Several women described later becoming role models themselves,
often unintentionally. Being approached by students or younger
colleagues highlighted the importance of representation: not as
exceptional success stories, but as ordinary professionals.

e STRUCTURED VISIBILITY

This visibility effect was closely linked to mentoring initiatives, school
visits, and collaborations between education providers and industry.
Where such initiatives existed, interviewees reported greater
openness among girls to consider clean energy pathways.
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STORY 4

EDUCATION SYSTEMS:
NEUTRAL ON PAPER

GENDERED IN PRACTICE

FORMAL NEUTRALITY

Women and educators described education systems as formally
gender-neutral, yet insufficiently attentive to how gender operates

in daily practice.

Equality plans existed in many institutions, but their impact
depended heavily on individual commitment rather than
systemic enforcement.

GUIDANCE AS A WEAK POINT

Career guidance was repeatedly identified as a weak point.
Guidance often started too late and rarely challenged gender
stereotypes explicitly. Teachers and counsellors were described as
influential actors, yet not always equipped with gender-aware
training.

WHAT MAKES A DIFFERENCE

Inclusive pedagogy and conscious task allocation in workshops
made a tangible difference. When teachers actively ensured equal
access to technical tasks, girls’ engagement and confidence

increased.
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CONCLUSIONS

INSPIRATION
FOR VET PRACTICE

The stories are not intended to function as isolated narratives, but as
practical lenses through which education, training professionals, policymakers
and industry players can reflect on their own roles and environments. When
read together, they highlight how everyday practices within VET systems can
either reinforce or challenge gendered pathways into clean energy.
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.' I 5.1 TEACHERS & TRAINERS CAN:
a-a

ensuring equitable access to technical tasks during practical
activities, rather than unconsciously assigning organisational or
supportive roles to girls;

explicity encouraging girls to engage with equipment, problem-
solving, and leadership roles in group work;

making learning objectives and expectations transparent, reducing
reliance on informal norms that often favour students already
confident in technical settings;

integrating examples and applications of clean energy that connect
technical skills to sustainability and societal impact, which
many women identified as motivating.

o 5.2 RETHINKING CAREER GUIDANCE:

introducing clean energy careers earlier, before gendered expectations
become entrenched;

presenting clean energy as a diverse field, encompassing technical,
digital, analytical, and community-oriented roles;

addressing stereotypes openly, rather than assuming neutrality is
sufficient;

involving families and caregivers in guidance activities, particularly
where social expectations strongly influence girls’ choices.
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CONCLUSIONS

INSPIRATION
FOR VET PRACTICE

When read together, they highlight how everyday practices within VET
systems can either reinforce or challenge gendered pathways into clean
energy.

" MENTORING AS STRUCTURED PRACTICE:

institutionalized mentoring schemes linking students with women
professionals in the clean energy sector;

near-peer mentoring, where former or senior students support
younger cohorts;

mentoring that addresses not only technical skills, but also navigation
of workplace cultures, confidence, and resilience;

avoiding the portrayal of women as exceptional cases, and,
instead normalising diverse professional trajectories.

‘aa®

e clear norms regarding respectful behaviour in classrooms,
workshops, and WBL settings;

CREATING INCLUSIVE CULTURES:

e collaboration between VET centres and companies to ensure inclusive
WBL environments;

o preparation of workplace mentors and supervisors to support
diverse learners;

e mechanisms for feedback and reflection that allow students to

express concerns without fear of stigma.
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CONCLUSIONS

FROM INSPIRATION
TO SYSTEMIC CHANGE

Inspiration alone is not enough: systemic responsibility ensures girls’
participation does not depend on exceptional resilience. For VET systems,
embed inclusive practices into:

Teacher training & professional
..j development

Guidance frameworks

Partnerships with industry

Institutional quality processes
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“From seeing girls as exceptions
in technical fields, to

recognising them as integral
contributors to the clean energy
workforce.”

Change the system, not the girls.

P N

Funded by the European Union. Views and opinions expressed are however
Co-funded by those of the author(s) only and do not necessarily reflect those of the
. European Union or the European Education and Culture Executive Agency.
the European Union Neither the European Union nor the granting authority can be held responsible
for them. Project number: 101196009



	Diapositivo 1
	Diapositivo 2
	Diapositivo 3
	Diapositivo 4
	Diapositivo 5
	Diapositivo 6
	Diapositivo 7
	Diapositivo 8
	Diapositivo 9
	Diapositivo 10
	Diapositivo 11

